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Abstract
Background Despite the significant contribution of mental health conditions to the burden of disease, there is 
insufficient evidence from Africa to inform policy, planning and service delivery. Thus, there is a need for mental 
health research capacity building, led by African public mental health researchers and practitioners, to drive local 
research priorities. The aim of African mental health Researchers Inspired and Equipped (ARISE) was to develop a 
one-year postgraduate diploma (PGDip) in public mental health to address the current gaps in public mental health 
training.

Methods Thirty-six individual interviews were conducted online with three groups of participants: course convenors 
of related PGDips in South Africa, course convenors of international public mental health degree programmes and 
stakeholders active in public mental health in Africa. The interviewers elicited information regarding: programme 
delivery, training needs in African public mental health, and experiences of facilitators, barriers and solutions to 
successful implementation. The transcribed interviews were analysed by two coders using thematic analysis.

Results Participants found the Africa-focused PGDip programme acceptable with the potential to address public 
mental health research and operational capacity gaps in Africa. Participants provided several recommendations for 
the PGDip, including that: (i) the programme be guided by the principles of human rights, social justice, diversity 
and inclusivity; (ii) the content reflect African public mental health needs; (iii) PGDip faculty be skilled in teaching 
and developing material for online courses and (iv) the PGDip be designed as a fully online or blended learning 
programme in collaboration with learning designers.

Conclusions The study findings provided valuable insight into how to communicate key principles and skills suited 
to the rapidly developing public mental health field while keeping pace with changes in higher education. The 
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Background
Mental health conditions make an increasingly significant 
contribution to the burden of disease in African coun-
tries, yet health systems are poorly resourced to address 
the problem [1]. With the predicted population growth 
in the African region, the relatively low expenditure on 
mental health and the scarcity of mental health profes-
sionals, the burden of mental and substance use condi-
tions could have a significant negative impact on health 
systems and African economies, particularly with the 
added mental health risks associated with the COVID-19 
pandemic [1–5].

Although it is imperative that policymakers and practi-
tioners are equipped to advocate for increased resources, 
as well as plan and implement cost-effective, locally rele-
vant solutions there is often insufficient local evidence to 
inform mental healthcare planning and service provision 
[6, 7]. Thus, there is a need for mental health research 
capacity building in Africa, led by African public men-
tal health researchers and practitioners, to drive local 
research priorities and retain precious human resources 
on the continent [8, 9].

Limited public mental health research training pro-
grammes are available on the African continent, with 
notable exceptions being: (i) the Mental Health Leader-
ship and Advocacy Programme based at the University of 
Ibadan, Nigeria [10], (ii) the Leadership in Mental Health, 
Eastern Mediterranean Region course at the American 
University in Cairo [11] and (iii) the Masters and PhD 
programmes at the Alan J Flisher Centre for Public Men-
tal Health (CPMH), led jointly by faculty from the Uni-
versity of Cape Town and Stellenbosch University based 
in South Africa [12, 13].The Masters and PhD degrees 
at CPMH provide clinicians, lecturers and academics, 
health service managers, policy makers and commu-
nity organization workers with crucial skills to conduct 
research on various aspects of public mental health in 
Africa; plan and evaluate the services that they deliver 
and manage; lobby effectively for mental health; and take 
on leadership roles in the strengthening of mental health 
systems. Since 2012, 43 Masters and 9 doctoral students 
have completed their postgraduate degrees at CPMH, a 
number of whom subsequently attained leadership roles 
and remain active in public mental health research (per-
sonal communication, Sorsdahl).

Further, as mental health has gained traction in Africa 
as a priority health condition, CPMH has witnessed an 
increase in the demand for public mental health research 
training with a large number of PhD and Masters 

enquiries from sub-Saharan African countries and else-
where. However, a number of applicants and individu-
als enquiring about Masters and PhD degrees do not yet 
have the appropriate postgraduate training to qualify for 
the programme, while others have clinical postgraduate 
training only. Thus, these applicants often lack funda-
mental research skills and the understanding needed to 
critically evaluate and apply research findings, as well as 
conduct basic public mental health research. Addition-
ally, over the nine years of offering the Masters and PhD 
degrees in public mental health research, the faculty have 
found that many of these candidates require high levels of 
support and additional time to complete the degree, thus 
demonstrating the need for a foundational postgraduate 
diploma (PGDip) programme in public mental health 
research. Such a programme would provide basic public 
mental health and research training for policymakers, 
practitioners and aspiring researchers. A PGDip would 
also act as a pipeline to the Masters degree and facilitate 
improved throughput for the Masters programme.

The overall aim of the African mental health Research-
ers Inspired and Equipped (ARISE) project was to develop 
a one-year PGDip in public mental health to address the 
gaps in public mental health training in Africa. ARISE 
builds on African-led collaborative research initiatives 
focussed on strengthening global mental health research 
capacity, including the Collaborative Hubs for Inter-
national Research on Mental Health (Schneider et al., 
2016) and the African Mental Health Research Initiative 
(AMARI; Chibanda et al., 2020). The objectives of the 
present study were formulated to further delineate pub-
lic mental health capacity building needs and guide the 
development of a programme to address these needs. 
The objectives are: (i) to explore the structure, content 
and delivery of current PGDip programmes offered by 
South African universities in health-related fields, and 
public mental health postgraduate programmes offered 
by universities in other countries; and (ii) to identify and 
address potential barriers and facilitators to the success-
ful development and implementation of a pipeline PGDip 
programme in public mental health in Africa.

Methods
Study design, sampling and procedure
We used qualitative descriptive methods to address the 
objectives. The study is reported according to the consoli-
dated criteria for reporting qualitative research (COREQ) 
[14]. Non-probability sampling, namely convenience and 
snowball sampling were used to recruit participants. We 
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developed a sampling frame by conducting a desktop 
review of existing PGDips in related disciplines in South 
Africa as well as existing postgraduate programmes in 
public mental health or global mental health internation-
ally, to identify course convenors as potential research 
participants for the qualitative interviews. Researchers 
also engaged the Centre’s established African networks 
and invited relevant stakeholders to participate in the 
research project. Additionally, during the interviews 
participants were asked to recommend other potential 
participants suited to the research. In total, 56 course 
convenors and key stakeholders were invited for an inter-
view via an email in which the purpose of the study was 
explained.

Participants
In total, we conducted 36 individual interviews of up to 
an hour via a video conferencing platform with: (i) course 
convenors in South Africa who administered PGDips in 
related disciplines (such as public health and medical 
anthropology), (ii) course convenors from universities in 
the United Kingdom that presented postgraduate pro-
grammes in public mental health or global mental health, 
and (iii) stakeholders active in public mental health in 
Africa. Overall, 12 male and 24 female participants from 
mental health (n = 17), health (n = 14) and social science 
(n = 5) disciplines completed an interview. Of the partici-
pants, 18 were course convenors of South African PGDip 
programmes, five convened international postgradu-
ate programmes and 13 were stakeholders active in the 
African public mental health field from 7 African LMICs 
and 2 high-income countries from other regions, namely 
North America and Europe.

Interviews
The two female researchers who conducted the inter-
views hold PhD degrees and have experience teaching 
postgraduate students in public health and public men-
tal health, as well as in supervising postgraduate public 
mental health research. At the time of the interviews 
both researchers were employed within CPMH and were 
involved in designing and conducting formative work 
for the PGDip programme. One of the researchers is the 
course convenor of the Master of Philosophy (MPhil) in 
Public Mental Health programme, who was acquainted 
with most of the international stakeholders due to prior 
interaction within previous capacity building initiatives.

Using a semi-structured interview guide with prompts, 
the interviewers invited course convenors to reflect on 
the structure and content of their courses, the mode of 
delivery and the barriers and facilitators to the recruit-
ment and selection of students, delivery of course materi-
als and assessment. Stakeholders were asked to provide 
information regarding the demand for a PGDip in their 

setting or network, public mental health training needs, 
desired impact of a PGDip programme and opinions 
regarding the structure and content of the programme.

Data analysis
The interviews were audio-recorded and transcribed. The 
transcripts were imported into NVivo 12 software for 
analysis. Two researchers coded the data independently 
using thematic analysis [15], using both a deductive and 
an inductive approach to the data. The following steps 
were performed. The researchers familiarised themselves 
with the data and then coded a sample of the transcripts 
and compared codes. A coding template was developed, 
agreed upon and then applied to the remainder of the 
data, and adjusted appropriately throughout the process. 
The coding was compared using Cohen’s kappa to deter-
mine the inter-rater reliability in a randomly selected 
sample of transcripts (n = 10) from all three participant 
groups. Discrepancies were discussed and a kappa of 0.87 
was achieved.

Results
A number of themes and sub-themes emerged. See Fig. 1 
below.

Purpose & demand for a PGDip
Most participants expressed strong support for a PGDip, 
and viewed a PGDip programme, not only as a means to 
improve knowledge and skills for the workplace, but also 
as a “pipeline” or “stepping stone” to a Masters degree, 
and subsequent PhD degree. Despite the general support 
for a PGDip in Public Mental Health, one stakeholder 
mentioned the importance of integrating mental health 
into healthcare across settings and questioned whether 
a stand-alone mental health programme is necessary, 
arguing that mental health should rather be addressed 
more comprehensively within existing public health 
programmes.

A number of participants noted that the PGDip would 
be of value to employers, particularly ministries of health, 
and that such a programme would be well-placed to pro-
vide clinicians and managers with public mental health 
knowledge and fundamental research skills, to facili-
tate the translation of public mental health research and 
policy into practice within various healthcare settings, as 
one participant explained:

“There’s a real value in having people with research 
training working in ministries of health who know 
how to evaluate programs and implement evidence-
based policy.” (Participant 30, stakeholder)

Others mentioned similar needs for advocates and 
implementers working in the civil society environment 
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“because there is a lot of passion and … money but not 
enough skills to know how to plan their interventions or 
use the research evidence that is available to plan proper 
interventions that are sustainable.” (Participant 29, 
stakeholder)

Participants noted that, ideally, a PGDip qualification 
would lead to enhanced career opportunities for gradu-
ates, through the recognition of the value of the qualifi-
cation from a leading African university. However, a few 
stakeholders felt that a PGDip qualification would not 
confer additional benefit for career prospects in their 
countries, where Masters and PhD programmes would 
be preferred. One participant explained:

“People would like to have higher incentive in doing 
this, and a diploma for a person who is developing 
his or her career in [country] may not be a really 
good incentive to give them additional pay or status 
rise.” (Participant 20, stakeholder)

Other stakeholders were of the opinion that being intro-
duced to the global mental health network through a 
PGDip programme could benefit graduates’ careers, 
allow them to feel part of a broader community and 
“drive public mental health forward” by catalysing addi-
tional networks and collaborative partnerships. An 
additional benefit of a PGDip programme would be to 
capacitate “real time workers in the health system” whose 
“learnings get ploughed straight back into the health sys-
tem”. By applying newly gained knowledge within their 
workplace, they would also build capacity of other people 
in their setting. Further, in healthcare settings, clinicians 
with public mental health expertise are vital in helping 
people to change and improve a system though collecting 
relevant data, identifying problems and contributing to a 
change process.

Fig. 1 Coding tree
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Underlying principles of an African public mental health 
PGDip
Participants were invited to reflect on how the PGDip 
could play a role in addressing research knowledge gaps 
in public mental health in Africa, and a few key princi-
ples emerged. Respondents strongly emphasised that the 
PGDip be “Africa-focused” and build on existing knowl-
edge from both the global north and the global south, 
while including areas known to be integral to wellbeing 
in Africa. Many noted the importance of encouraging 
students to grapple with different world views of mental 
health and the role that culture, religion and spiritual-
ity play in these conceptions. Reflecting on indigenous 
knowledge systems and mental health, one postgraduate 
course convenor advised the following:

“If one is able to invite some of these traditional healers 
to the classrooms or you do a fieldwork visit with the stu-
dents … so that they can be in conversation with some of 
these knowledges. Not from a deficit point of view where 
we basically just listen to say ‘No, this is wrong, this is 
wrong,’ - you carry a red pen - but also how do we criti-
cally engage authentically and genuinely, and understand 
that all knowledges have limitations.” (Participant 9, SA 
course convenor)

In addition to highlighting the diversity of world views 
and knowledges, participants mentioned the need for 
diversity in content and views presented. Further, a com-
mon thread running through the course content should 
be inclusivity, regarding the contributions of all stake-
holders in creating knowledge around mental health 
in Africa. Participants emphasised that the PGDip 
should encourage students to consider all stakeholders’ 
views and should foster a “deep respect for the perspec-
tive of the [mental health service] user”. Implicit in this 
approach is a value for human rights and a rights-based 
approach to mental health, and the importance of social 
justice, in particular its relationship to addressing social 
and structural determinants of health.

Competencies for public mental health in Africa
Participants were asked to recommend content and focus 
areas for the PGDip curriculum. A strong theme emerged 
around building students’ research skills, and for the 
course to support students in developing a research pro-
tocol as a concrete output of the PGDip. A stakeholder 
emphasised that the research question should be guided 
by the student’s work experience and priorities in their 
immediate context:

“Many people have these wonderful ideas coming out 
of their practical work. And then they’re instructed that 
they must fill a gap in the literature … ‘This has never 
been done’ [should] not become the motivating reason 
for conducting a study. I think what is really important is 
‘What problem does this solve?’ … ‘Why is this important 

knowledge to gain in this setting?’ Because people are 
doing the clinical work and don’t have the skills to do 
the research, and then gain the research skills but forget 
about all of these challenges that they saw in their clinical 
work and instead get immersed in gaps in the literature.” 
(Participant 30, stakeholder)

Suggestions for key competencies included knowledge 
of both quantitative and qualitative research method-
ologies, epidemiology and biostatistics, implementation 
science and research ethics, among others. Some par-
ticipants encouraged the programme to focus on the 
appraisal of evidence and studies, while others empha-
sised the importance of operational research and basic 
skills in the monitoring and evaluation of programmes, as 
well as the skills needed to adapt interventions or develop 
culturally appropriate tools and interventions. One com-
petency cited by a number of participants was the devel-
opment of leadership skills, and attendant skills such as 
change management and communication skills. A course 
convenor described the core components of leadership:

“The focus would be on developing yourself as a leader 
and the reflective practice components around that. I 
would focus on that because it automatically forces peo-
ple to think about how they relate to others around them, 
and so it deals with both managing the self and then 
managing and leading teams of people.” (Participant 25, 
SA course convenor)

PGDip delivery
Course convenors shared a number of valuable insights 
from their experience which allowed the ARISE team to 
explore common facilitators to PGDip delivery and strat-
egies to mitigate barriers experienced.

First, careful planning and design of course materials 
for online learning with the assistance of higher educa-
tion design specialists are important to ensure implemen-
tation of “best practice for online learning”. Participants 
provided additional guidance on ensuring access for 
students with low bandwidth internet, warning that fac-
ulty should not be “be distracted by all the fancy things 
you can do” but should keep the site simple and provide 
course material that is easy to download for offline view-
ing. Further tips included limited use of video content 
and using online chat for discussions.

Second, programme staff’s “passion and energy” are 
vital to programme delivery, as well as lecturers’ peda-
gogical skills and openness to shifting to a teaching style 
suited to an online environment. Lecturers’ skills for cre-
ating content appropriate for online delivery were seen as 
important facilitators of effective learning. To this end, 
participants recommended choosing lecturers known to 
have good pedagogical skills, while also drawing in PhD 
students and junior academic staff to be trained in such 
skills. Further training in online teaching and facilitating 
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was seen as crucial for programme success, particularly 
since most participants endorsed a ‘flipped classroom’ 
approach whereby students work through course mate-
rial independently and attend facilitated group sessions 
to discuss material and apply their learning. Convenors 
recommended ongoing support for faculty members in 
the form of regular meetings to reflect on teaching prac-
tice and encourage peer review of teaching practices. 
Most convenors recommended an annual review of the 
programme and mentioned creative strategies to bring in 
topical information throughout the programme, such as 
using a discussion forum to draw students’ attention to 
new content and encourage engagement with the ideas.

Third, a diverse faculty exposes students to “more than 
one voice” involving many different perspectives and 
will enhance the PGDip in public mental health. Par-
ticipants noted that online teaching provides opportu-
nities to involve a wider group of lecturers. Participants 
recommended diversity in the teaching staff with regard 
to country, discipline, experience and seniority. Such 
diversity was seen as key in exposing the students to the 
multi-faceted field of public mental health and allowing 
students to understand the role of different stakeholders 
in improving mental health at a population level. Recom-
mendations for teaching staff included experts from vari-
ous fields, such as anthropology, social work, traditional 
healing and occupational therapy. Further, staff with a 
range of career and personal experience were suggested, 
including healthcare workers, community organisation 
staff, policymakers and people living with mental health 
conditions.

Fourth, recruiting a diverse group of students with 
regards to disciplinary background, job function and 
location not only encourages lively conversation and 
learning by “cross-pollination”, but also facilitates future 
interdisciplinary cooperation. A further benefit was 
described as broadening the scope of the public mental 
health field by encouraging the involvement of other pro-
fessionals, in addition to the doctors, medical officers, 
nurses and psychologists who generally comprise the 
public mental health student body. Participants recom-
mended that experienced health practitioners, civil soci-
ety organisation staff and policymakers be included in 
the programme, with one participant saying that:

“Sometimes we forget the people on the ground, the 
people who are the champions you are trying to raise 
for mental health … In selection of candidates, [you 
should include] people who can actually make a 
difference within the system itself.” (Participant 29, 
stakeholder)

Fifth, engagement strategies are key for online learning 
to keep PGDip students engaged with each other, their 

lecturers and the course material. Course convenors 
highlighted lack of student engagement with lecturers 
and course material as a major barrier to online learning, 
with one participant saying that “you are lost, if you lose 
engagement with students”. Strategies included encour-
aging students to form groups on messaging platforms; 
lecturers using small group work to facilitate engagement 
between students and with the course material beyond 
the class sessions; and employing online chat rooms and 
discussion fora. Additionally, course convenors were 
emphatic that to effectively engage mature students, the 
course content and assessments should be relevant to 
students’ working environments. One of the commonly 
used strategies was employing ‘useful’ assessments, 
whereby students were tasked with developing policy 
briefs, quality improvement projects or research proto-
cols. Such outputs could then be used in the workplace or 
to assist the student in moving through the postgraduate 
pipeline to Masters and PhD programmes.

Sixth, online learning can increase the accessibility 
of the programme for students from Africa and other 
LMICs. Some participants mentioned that the pan-
demic has shown that such approaches are possible and 
that students and lecturers have become more comfort-
able with the online learning environment. However, 
a number of course convenors advocated for a blended 
learning approach with initial face-to-face contact at the 
beginning of the programme in order to forms bonds 
and create a support network that endures throughout 
the programme. Barriers to such an approach included 
the constraints of the current COVID-19 pandemic and 
travel costs for students.

Discussion
This research formed part of the planning process for 
the possible development of a PGDip in public mental 
health. Overall, we found that an Africa-focused PGDip 
programme is generally acceptable to stakeholders and 
could address the gap in public mental health research 
capacity in academic and operational contexts. The study 
also elicited a range of recommendations for the PGDip, 
including that: (i) the programme be guided by the over-
arching principles of human rights, social justice, diver-
sity and inclusivity; (ii) the programme content reflect 
African public mental health needs within academic, pol-
icy and operational settings; (iii) PGDip faculty be appro-
priately skilled in teaching and developing material for 
online courses and (iv) the PGDip be carefully designed 
as a fully online or blended learning programme in col-
laboration with learning design experts, and include a 
focus on engagement strategies.

In deeming the PGDip plans acceptable, participants 
highlighted the limited resources and gaps in public 
mental health research capacity in Africa. Although 
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investment in mental health research capacity building 
on the continent has increased in recent years, dispari-
ties in these areas remain evident [12, 16, 17], particularly 
in comparison with the substantial funding underpin-
ning research and research training for infectious and 
other non-communicable diseases in the region [18, 
19]. Further, most research capacity-building is under-
taken within large research programmes [12, 20, 21], of 
which a small proportion are dedicated to mental health 
in African countries [22]. These initiatives are welcome 
additions to the isolated public mental health capacity 
building foci on the continent, including the CPMH post-
graduate programmes. The addition of a foundational 
PGDip programme has the potential to broaden the 
reach of public mental health training and bring in the 
diverse voices needed in public mental health.

The recommendations made by participants regard-
ing a rights-based, interdisciplinary, approach to mental 
health, inclusive of mental health service users and all 
other stakeholders, are aligned with the current thinking 
in global mental health, as outlined in the Lancet Com-
mission on global mental health and sustainable develop-
ment [23]. Further, there is a growing recognition in the 
field of the need to foreground culture and respond to 
local needs, including the social determinants of mental 
health [24–26]. The recent global shift to remote online 
learning has increased opportunity for inclusivity and 
diversity in faculty and students of higher education 
programmes, although barriers, such as technological 
challenges, still exist [27]. A postgraduate public mental 
health programme in Africa based on these principles 
will be well placed to influence academics, practitioners 
and policymakers in strengthening and designing inclu-
sive, just, interdisciplinary approaches to mental health 
in their settings.

The key role of faculty in connecting students with 
content and designing active learning opportunities 
was highlighted by participants in this study and is a 
prominent theme in the higher education online teach-
ing literature [28–30]. Faculty of online courses should 
be responsive and available, and strategies to enhance 
faculty presence, such as providing audio or video feed-
back on assignments, should be built into the course 
design [28, 29, 31]. Further, the lack of faculty training 
and support for developing the necessary competencies 
is a major barrier to the delivery of quality online pro-
grammes in higher education [32].

Additionally, participants strongly recommended care-
ful, clear learning design and ongoing improvement, in 
collaboration with expert learning designers. The need 
for simple, easily navigable online content with clear 
instructions and expectations has been highlighted in 
the literature on online learning as important predic-
tors of student satisfaction, engagement with learning 

and academic achievement [33, 34]. Certain important 
aspects of learning design include learning activities that 
are relevant to students’ practice in the workplace as 
well as the provision of synchronous and asynchronous 
opportunities for students to engage with course content, 
each other and faculty [33, 35, 36].

Despite the useful insights that emerged from this 
study, there are limitations which could limit the appli-
cability of the findings. First, the participants were lim-
ited to stakeholders in public mental health and course 
convenors in public mental health and related disci-
plines. Broader engagement, including engagement with 
Ministries of Health in African countries, could provide 
additional insights into programme design and relevant 
content. Second, some learning barriers and associated 
solutions were not explored in detail and should be con-
sidered in further work. These include language barriers 
and challenging the current status quo of English as the 
‘home language’ of public mental health [25], as well as 
infrastructure and resource issues in some institutions on 
the continent.

Conclusions
The findings of this study have informed the curriculum 
design, as well as implementation and continuous quality 
improvement strategies to be employed in the launch of 
this new postgraduate public mental health programme. 
The findings have provided valuable insight into how to 
communicate key principles and skills suited to the rap-
idly developing public mental health field while keeping 
pace with changes in the higher education sphere.

Acknowledgements
We would like to acknowledge our students, past and present, for engaging 
with us and helping us to continue improving our programmes.

Author contributions
KS, CvdW, AK, RR and MS conceptualised the study. CvdW and MR conducted 
the interviews and analysed the data, supported by KS. The first draft of the 
manuscript was written by CvdW, MR and KS, and critically revised by all 
authors. All authors read and approved the final manuscript.

Funding
The research was supported by a grant from Fogarty International 
(1D71TW011185-01A1).

Data availability
The data generated and analysed during the current study are not publicly 
available, due to the fact that these qualitative data inform the development 
of a specific academic programme and participants are easily identifiable due 
to their links with the programme. Additional quotes are available from the 
corresponding author on reasonable request. As a result, consent for data 
sharing was not included in the informed consent process.

Declarations

Ethics approval and consent to participate
Ethics approval for the study was provided by Human Research Ethics 
Committee of the University of Cape Town (approval no: 167/2020). Additional 
approvals were granted to the University of Cape Town researchers to contact 
University staff. All participants provided informed consent prior to study 



Page 8 of 9Westhuizen van der et al. BMC Psychiatry          (2023) 23:288 

participation. The authors assert that all procedures contributing to this work 
comply with the ethical standards of the relevant national and institutional 
committees on human experimentation and with the Helsinki Declaration of 
1975, as revised in 2008.

Consent for publication
All participants gave consent for the findings to be published.

Competing interests
The authors declare that they do not have competing interests. All authors 
contribute to postgraduate teaching and supervision with the Alan J Flisher 
Centre for Public Mental Health. Profs Sorsdahl and Kagee are the Co-Directors 
of the Centre and Dr van der Westhuizen is the Deputy Director.

Author details
1Alan J Flisher Centre for Public Mental Health, Department of Psychiatry 
and Mental Health, University of Cape Town, 46 Sawkins Road,  
Cape Town 7700, South Africa
2Alan J Flisher Centre for Public Mental Health, Department of 
Psychology, Stellenbosch University, Stellenbosch, South Africa
3African Centre for Migration & Society, University of the Witwatersrand, 
Johannesburg, South Africa

Received: 24 October 2022 / Accepted: 4 April 2023

References
1. Charlson FJ, Diminic S, Lund C, Degenhardt L, Whiteford HA. Mental and 

Substance Use Disorders in Sub-Saharan Africa: predictions of epidemiologi-
cal changes and Mental Health workforce requirements for the next 40 years. 
PLoS ONE. 2014;9(10):e110208.

2. World Health Organization. Mental Health Atlas 2014. Geneva: World Health 
Organization; 2015.

3. Funk M, Drew N, Knapp M. Mental health, poverty and development. 2012, 
11(4):166–185.

4. Kim AW, Nyengerai T, Mendenhall E. Evaluating the mental health impacts of 
the COVID-19 pandemic: perceived risk of COVID-19 infection and childhood 
trauma predict adult depressive symptoms in urban South Africa.Psychologi-
cal Medicine2020:1–13.

5. Taquet M, Luciano S, Geddes JR, Harrison PJ. Bidirectional associations 
between COVID-19 and psychiatric disorder: retrospective cohort studies of 
62 354 COVID-19 cases in the USA.Lancet Psychiatry2020.

6. Lund C, Tomlinson M, De Silva M, Fekadu A, Shidhaye R, Jordans M, Petersen 
I, Bhana A, Kigozi F, Prince M, et al. PRIME: a Programme to reduce the treat-
ment gap for Mental Disorders in five low- and Middle-Income Countries. 
PLoS Med. 2012;9(12):e1001359.

7. Myers B, Lund C, Lombard C, Joska J, Levitt N, Butler C, Cleary S, Naledi T, 
Milligan P, Stein DJ, et al. Comparing dedicated and designated models of 
integrating mental health into chronic disease care: study protocol for a 
cluster randomized controlled trial. Trials. 2018;19(1):185.

8. Chu KM, Jayaraman S, Kyamanywa P, Ntakiyiruta G. Building Research 
Capacity in Africa: equity and Global Health Collaborations. PLoS Med. 
2014;11(3):e1001612.

9. Chibanda D, Abas M, Musesengwa R, Merritt C, Sorsdahl K, Mangezi W, 
Bandawe C, Cowan F, Araya R, Gomo E, et al. Mental health research capacity 
building in sub-saharan Africa: the african Mental Health Research Initiative. 
Global Mental Health. 2020;7:e8.

10. Abdulmalik J, Fadahunsi W, Kola L, Nwefoh E, Minas H, Eaton J, Gureje O. The 
Mental Health Leadership and Advocacy Program (mhLAP): a pioneering 
response to the neglect of mental health in Anglophone West Africa. Int J 
mental health Syst. 2014;8(1):5.

11. Ellis K, Forden CL. A preliminary evaluation of the delivery of the “Leadership 
in Mental Health, Eastern Mediterranean Region” course. Middle East Current 
Psychiatry. 2019;26(1):2.

12. Schneider M, Sorsdahl K, Mayston R, Ahrens J, Chibanda D, Fekadu A, Hanlon 
C, Holzer S, Musisi S, Ofori-Atta A et al. Developing mental health research in 
sub-Saharan Africa: capacity building in the AFFIRM project.Global Mental 
Health2016, 3.

13. Alan J Flisher Centre for Public Mental Health [http://www.cpmh.org.za/]
14. Tong A, Sainsbury P, Craig J. Consolidated criteria for reporting qualitative 

research (COREQ): a 32-item checklist for interviews and focus groups.Inter-
national Journal for Quality in Health Care2007,19.

15. Braun V, Clarke V. Using thematic analysis in psychology. Qualitative Res 
Psychol. 2006;3(2):77–101.

16. Collins PY, Pringle BA. Building a global Mental Health Research Workforce: 
perspectives from the National Institute of Mental Health. Acad Psychiatry. 
2016;40(4):723–6.

17. Omigbodun OO, Belfer ML. Building research capacity for child and 
adolescent mental health in Africa. Child Adolesc Psychiatry Mental Health. 
2016;10(1):27.

18. Becker AE, Kleinman A. Mental Health and the global agenda. N Engl J Med. 
2013;369(1):66–73.

19. Franzen SRP, Chandler C, Lang T. Health research capacity development in 
low and middle income countries: reality or rhetoric? A systematic meta-
narrative review of the qualitative literature.BMJ open2017, 7(1).

20. Akiba CF, Go V, Mwapasa V, Hosseinipour M, Gaynes BN, Amberbir A, Udedi M, 
Pence BW. The Sub-Saharan Africa Regional Partnership (SHARP) for Mental 
Health Capacity Building: a program protocol for building implementation 
science and mental health research and policymaking capacity in Malawi 
and Tanzania. Int J mental health Syst. 2019;13:70.

21. Evans-Lacko S, Hanlon C, Alem A, Ayuso-Mateos JL, Chisholm D, Gureje O, 
Jordans M, Kigozi F, Lempp H, Lund C, et al. Evaluation of capacity-building 
strategies for mental health system strengthening in low- and middle-
income countries for service users and caregivers, policymakers and planners, 
and researchers. BJPsych Open. 2019;5(5):e67.

22. Woelbert E, Lundell-Smith K, White R, Kemmer D. Accounting for mental 
health research funding: developing a quantitative baseline of global invest-
ments. Lancet Psychiatry. 2021;8(3):250–8.

23. Patel V, Saxena S, Lund C, Thornicroft G, Baingana F, Bolton P, Chisholm D, 
Collins PY, Cooper JL, Eaton J, et al. The Lancet Commission on global mental 
health and sustainable development. The Lancet. 2018;392(10157):1553–98.

24. Lund C, Brooke-Sumner C, Baingana F, Baron EC, Breuer E, Chandra P, Haush-
ofer J, Herrman H, Jordans M, Kieling C, et al. Social determinants of mental 
disorders and the Sustainable Development Goals: a systematic review of 
reviews. Lancet Psychiatry. 2018;5(4):357–69.

25. Saraceno B. Rethinking global mental health and its priorities. Epidemiol 
Psychiatric Sci. 2020;29:e64.

26. Bemme D, Kirmayer LJ. Global Mental Health: interdisciplinary challenges for 
a field in motion. Transcult Psychiatry. 2020;57(1):3–18.

27. Krohn KM, Sundberg MA, Quadri NS, Stauffer WM, Dhawan A, Pogemiller H, 
Tchonang Leuche V, Kesler S, Gebreslasse TH, Shaughnessy MK, et al. Global 
Health Education during the COVID-19 pandemic: Challenges, Adaptations, 
and Lessons learned. Am J Trop Med Hyg. 2021;105(6):1463–7.

28. Courduff J, Lee H, Cannaday J. The Impact and Interrelationship of Teaching, 
Cognitive, and Social Presence in Face-to-Face, Blended, and Online Masters 
Courses. Distance Learning. Vol. 18; 2021:1+.

29. Bigatel PM, Ragan LC, Kennan S, May J, Redmond BF. The identification of 
competencies for online teaching success. J Asynchronous Learn Networks. 
2012;16:59.

30. Martin F, Budhrani K, Kumar S, Ritzhaupt A. Award-Winning Faculty Online 
Teaching Practices: Roles and Competencies.Online Learning Journal 
(OLJ)2019, 23:184+.

31. Mucundanyi G. Design strategies for developing an Engaging Online Course 
in Higher Education. Int J Educ Dev using Inform Communication Technol. 
2021;17(3):198–206.

32. Fernández-Batanero JM, Román-Graván P, Montenegro-Rueda M, López-
Meneses E, Fernández-Cerero J. Digital Teaching competence in higher 
education: a systematic review. Educ Sci. 2021;11(11):689.

33. Kumar S, Martin F, Budhrani K, Ritzhaupt A. Award-Winning Faculty Online 
Teaching Practices: Elements of Award-Winning Courses.Online Learning 
Journal (OLJ)2019, 23:160+.

34. De Leeuw RA, Westerman M, Nelson E, Ket JC, Scheele F. Quality specifica-
tions in postgraduate medical e-learning: an integrative literature review 
leading to a postgraduate medical e-learning model. BMC Med Educ. 
2016;16:168.

35. Hew KF, Hu X, Qiao C, Tang Y. What predicts student satisfaction with MOOCs: 
a gradient boosting trees supervised machine learning and sentiment analy-
sis approach. Comput Educ. 2020;145:103724.

36. Sun A, Chen X. Online Education and its effective practice: a Research Review. 
J Inform Technol Education: Res. 2016;15:157–90.

http://www.cpmh.org.za/


Page 9 of 9Westhuizen van der et al. BMC Psychiatry          (2023) 23:288 

Publisher’s Note
Springer Nature remains neutral with regard to jurisdictional claims in 
published maps and institutional affiliations. 


	Stakeholders’ perspectives on the development of an Africa-focused postgraduate diploma to address public mental health training needs in Africa: a qualitative study
	Abstract
	Background
	Methods
	Study design, sampling and procedure
	Participants
	Interviews
	Data analysis

	Results
	Purpose & demand for a PGDip
	Underlying principles of an African public mental health PGDip
	Competencies for public mental health in Africa
	PGDip delivery

	Discussion
	Conclusions
	References


